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Introduction

Teaching and Learning are the key functions of our Academy. At John Wheeldon Primary Academy, we work towards the aims of the Academy through providing high quality learning experiences within all we do: in the discreet and hidden curriculum, in the Academy environment and in the interactions between all members of the Academy community. We believe that we teach the children through all that we do: through the implementation of the policies, systems and practices that determine the curriculum and school day. 
Learning should be a rewarding and enjoyable experience for everyone. It should be fun and enable pupils to make expected or accelerated progress;

Teaching needs to equip children with the skills, knowledge and understanding necessary in order that they can play an increasingly useful and positive role in society and make informed choices about their lives both now and in the future;

High quality teaching and learning experiences support children to be able to lead happy and rewarding lives, now and in the future.
Aims

All staff, children, parents/carers and LAC members need to be aware of the aims of this policy and how they are consistently applied in order to:

· Promote high quality teaching and learning across the school
· Raise standards by ensuring consistency and continuity of teaching and learning
· Ensure all children are included, motivated and engaged by their learning
· Promote high quality learning experiences that focus on the development of skills, knowledge and understanding
· Promote the idea of lifelong learning for all members of the school community, including children, staff parents/carers, and LAC members

· Provide a secure, stimulating environment where all children are supported in responding to the challenges involved in moving towards their full potential
· Provide a broad, balanced and engaging curriculum which is appropriately differentiated according to the needs of the children
· Provide the skills which encourage children to become confident, independent learners
· Allow children to work well independently and collaboratively; remembering what they have learnt and having the confidence to apply skills and knowledge in new contexts
· Promote positive relationships between all members of the Academy community including; children and children, children and staff, children and their parents/carers and staff and parents/carers
· Help parents understand and support our aims for teaching and learning
· Allocate the use and appropriateness of resources
Teaching
Staff
· Effective teaching requires teachers and other adults to form positive relationships with children in the academy
· All staff need to model effective learning behaviours and to demonstrate how opportunities for learning can be maximised in many different ways
· High expectations of learning behaviours need to be evident through explicit teacher modelling
· Adults should demonstrate support, encouragement and praise to children and other adults and encourage this to be reciprocated throughout the Academy community
· Adults should demonstrate pride in shared and personal successes
· School behaviour systems should be used consistently within lessons and across phases

Teachers
· Teachers have a secure understanding of progression within each core subject (English, Mathematics, Science and Computing); including what skills, knowledge and understanding need to be demonstrated for a child to aim to achieve at National Standard.

· Staff need to have a good knowledge of each subject that they are teaching and an understanding of progression of learning in that subject;
· Subject Leaders and other designated staff within the school lead CPD sessions for colleagues on areas of specific need in order to support and develop staff knowledge as required.
· Teachers undertake reciprocal peer observations in order to support colleagues, further enhance their own practice and develop a learning ethos across the school.

· Teachers have a clear understanding of the variety of teaching styles, which they use and plan to utilise accordingly.
· Teachers have a clear understanding of the variety of learning styles of the children in their class and match their teaching styles accordingly.
· Teachers have a positive attitude to change and the development of their own expertise.
· Good teaching establishes links with the local community to prepare pupils for the opportunities, responsibilities and experiences of life.
Teaching Assistants

We have a number of support staff who play a central and specialised role in our learning processes. Key elements of their role are: 

· To support the teaching; either through direct delivery or by enabling access for identified children
· Supporting a small group within the classroom
· Delivering intervention groups
· Carrying out assessments
· Preparing resources
· Supporting children with IEPs / Individual Behaviour Plans (IBPs) or statements of special educational needs.
Assessment
· Conversations about progress of children and groups of children need to take place regularly with phase leaders. This should be in an open atmosphere where help can be sought to assist children who are not making adequate progress.
· Children not progressing over two half terms need to be identified and support put in place.
· Teachers liaising with the School’s SENCO in the formulation and implementation of any intervention programme including children’s Individual Education Plans (IEPs) and evaluating the impact of these on the children’s learning.
· Children and teachers use a variety of accurate, timely and regular assessment strategies in order to assess children’s work in relation to the lesson’s learning.
· Teachers should have a clear understanding of what the next steps for each child are in order that they make progress in their learning.
· Statutory assessment data is analysed to evaluate individual, group and cohort standards and achievement.
· Regular assessment and tracking of children’s standards and achievement in Reading, Writing and Mathematics is undertaken in years 1-6.
· Progress in Foundation Stage is monitored, establishing provision targets for individual, group and cohorts of children against assessment criteria within the Foundation Stage Profile.
· Teachers use diagnostic feedback to children; either verbally or in written form, which can be used by the child to improve their learning with the child becoming increasingly active within this process.
· Children are involved in assessing their own and others learning and taking appropriate actions to develop this e.g. self-assessment against the lesson’s learning steps to success (success criteria).
Planning
· Staff plan lessons that take into account children’s prior learning and current assessment. These are appropriately differentiated to consolidate, build upon and extend the learning of all children. This includes children with EAL and SEND.
· Learning journeys are clearly outlined through units of teaching and individual lessons.
· Planning identifies a range of engaging activities to develop children’s skills, knowledge and understanding.
· Learning tasks are linked directly to the intended learning of the lesson. All activities should develop the skills, knowledge and understanding towards the stated intention.
· Planning details resources to be used which support learning, including the strategic deployment of any other adults.
· Planning shows that the teacher has been reflective and assessed the children’s work, annotating this to indicate potential next steps in the children’s learning which will directly move the learning on.
· Teachers have the opportunity to plan together with their year group partner(s) at least weekly.
· Planning shows clear success criteria for children to work towards. These provide a guide to how children will complete the tasks successfully. Criteria are layered Could, Should, Must to allow differentiation and challenge.
· Particular care should be given in deciding the pace of a lesson.
· Teachers engage children throughout the lesson by providing clear and concise explanations and expectations, a good balance of challenging and appropriate activities, questions and discussion points and opportunities to assess what has been learnt and develop considered accurate responses to the next steps in their study or learning.
· Teachers think carefully about the ‘hook’ that will draw children into their lesson.
· Opportunities are available for children to engage in practical activities, investigations and problem solving.
· Lesson planning should show consideration of the use of mini-plenaries throughout the session.
· Planning ensures there is time at the end of the lesson to address what has been learned and to assess children’s understanding.
· Long term planning is structured by the 2014 National Curriculum.
· Medium term planning for Foundation subjects is based around the Cornerstones Curriculum.
· Short term planning is decided jointly by Year Group teachers.
Curriculum

All year groups have a two year rolling program which allows the structuring of mixed aged classes when numbers in year groups are uneven. The school curriculum is comprised of elements of the following:
· The new Primary National Curriculum 2014
· The Early Years Foundation Stage Framework
· The Staffordshire Agreed Syllabus for Religious Education
· The school’s own PE curriculum
· Cornerstone curriculum

· Charagna music curriculum
Parents/Carers

Good teaching occurs when teachers develop and sustain good links with parents/carers in order to support the children’s learning.
· Teachers use the following opportunities to work towards the aim stated above:
i. Formal opportunities such as parents/carers consultations, annual reports and meetings organised at the request of either the academy or parents/carers
ii. Informal opportunities such as at the beginning and end of each school day or on educational visits
iii. Inviting parents into the academy so that they can share their expertise in order to support children with their learning
iv. Liaising regularly with parents and carers in a variety of ways including messages through the Dojo system
v. Parents/carers, children and a member of School staff all sign a Home/School agreement in order to establish the roles, rights and responsibilities of all members of the academy community
vi. Invite parents in to take part in whole class ‘parent activity’ sessions
Parents are encouraged to support their child’s learning by:

· Ensuring that their child attends school regularly, punctually, well-rested and in good health
· Ensuring that their child arrives at school wearing the correct uniform and bringing necessary equipment
· Providing support for the discipline within the school and for the teacher’s role
· Supporting the work of educational targets and becoming actively involved in the implementation of any support programme
· Ensuring early contact with school to discuss matters which affect a child’s happiness, progress and behaviour
· Support the school’s homework policy and give due importance to any homework
· Ensuring that all contact addresses and telephone numbers are up to date and correct
· Allowing their child to become increasingly independent as they progress throughout the school
· Informing the school of reasons for their child’s absence
· Actively supporting the home-school agreement
Resources

· Subject or phase leaders ensure that specialist resources are stored, maintained and audited in designated areas.
· Children are taught how to use resources correctly and safely and also to respect and maintain equipment.
· Care is taken that resources reflect the cultural and linguistic diversity of the academy and that all children have equal opportunities to use these resources.
· Resources used are appropriate to the task and age of children in supporting and engaging them with their learning.
· LAC members will visit school regularly to meet with their link staff member and discuss aspects relating to this and other policies.
Learning
Learning environments
A creatively presented classroom environment can greatly increase the learning potential for students. Students should feel that they have ownership of their classroom. To this end each classroom will differ slightly to reflect the learning and the learners working there.

Each classroom will, however, follow the following guidelines
· School behaviour systems will be prominently displayed in a way that highlights the positive reinforcement elements involved
· Working walls will be in operation for English, Maths and any other subjects where it is appropriate
· Displays will assist learning and celebrate children’s work
· Where possible, all children will have a piece of completed work on display
· IT equipment will be kept up to date and faults reported promptly
· British Values boards will show elements of those values that have been practiced in the classroom
· Furniture being arranged to facilitate different types of learning; through whole class teaching, group work, one to one and also to ensure inclusion
· Age and ability appropriate learning resources are clearly labelled and accessible for all children as appropriate
· The acknowledgement by School leaders, at all levels, and all staff that communal areas within the School environment such as the playgrounds, School Halls and ‘Rewards Rooms’ contribute to the academic, social and emotional development of children and therefore receive due consideration and are developed accordingly
· Teachers ensure that children have the opportunity to work both within the School environment and also in alternative environments, when appropriate, during educational visits
· Use of time – Children and adults are expected to be punctual and to view time as a precious and limited resource which should not be wasted
· Calm – Classrooms and other learning areas should be calm and learning focused
Pupils

· Pupils should have a detailed grasp of what their next learning steps are
· Pupils are helped to have a clear understanding of the purpose of the lesson and the outcome of the task
· Pupils should be able to explain curriculum targets they have been given and to identify their progress towards them

· Pupils should be taught to embrace challenge and to understand the essential components of effective teamwork
· Teachers ensure there is a good balance between teacher and child talk and that all children are actively involved, engaged and challenged in meaningful activities
Monitoring
Aspects of this policy are monitored regularly by the Senior Leadership team and the Academy’s Education Improvement Partner, using the following strategies:

· Lesson observations

· Book trawls

· Environment reviews

· Learning walks

· Planning scrutiny
· Pupil progress meetings

· LAC member visits
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	Teacher Standards Career Stage Expectations

Initial Assessment and Audit


Preamble 

Teachers make the education of their pupils their first concern, and are accountable for achieving the highest possible standards in work and conduct. Teachers act with honesty and integrity; have strong subject knowledge, keep their knowledge and skills as teachers up-to-date and are self-critical; forge positive professional relationships; and work with parents in the best interests of their pupils.
	Area


	Relevant

Standards
	M2
	M4
	M6
	UPS1
	UPS3

	Professional Practise
	1.2 (2) be aware of pupils’ capabilities and their prior knowledge, and plan teaching to build on these

guide pupils to reflect on the progress they have made and their emerging needs

encourage pupils to take a responsible and conscientious attitude to their own work and study.
1.2 (3) guide pupils to reflect on the progress they have made and their emerging needs

1.3 91) have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject, and address misunderstandings
1.4 (1) impart knowledge and develop understanding through effective use of lesson time 
1.4 (3) set homework and plan other out-of-class activities to consolidate and extend the knowledge and understanding pupils have acquired 
1.4 (4) reflect systematically on the effectiveness of lessons and approaches to teaching 
1.5 (1) know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively

1.5 (2) have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these 

1.5 (3) demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to support pupils’ education at different stages of development 

1.6 (1) know and understand how to assess the relevant subject and curriculum areas, including statutory assessment requirements 

1.6 (2) make use of formative and summative assessment to secure pupils’ progress 
1.7 (2) have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, sanctions and rewards consistently and fairly 

1.7 (3) manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate them 

1.8 (3) 2.1 (2,4)

Preamble
	Over time 80% of teaching is good.
	Over time 100% of teaching is good.


	Over time, 100% of teaching is good some lessons having outstanding features.
	Over time, 100% of teaching is good; 50% of lessons will have outstanding features.


	Over time, 100% of

teaching is good with

outstanding features.

	Professional Outcomes
	1.1 (2) set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions 

guide pupils to reflect on the progress they have made and their emerging needs

1.2 (1) be accountable for pupils’ attainment, progress and outcomes
1.2 (5) encourage pupils to take a responsible and conscientious attitude to their own work and study.
1.4  (2) promote a love of learning and children’s intellectual curiosity 
1.5 (4) have a clear understanding of the needs of all pupils, including those with special educational needs; those of high ability; those with English as an additional language; those with disabilities; and be able to use and evaluate distinctive teaching approaches to engage and support them.
1.6 (3) use relevant data to monitor progress, set targets, and plan subsequent lessons 

1.6 (4) give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback.
1.7 (1) have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous behaviour both in classrooms and around the school, in accordance with the school’s behaviour policy 

	Teachers have

the highest

expectations of

achievement for

all learners; 80% of

learners achieve

in line with

agreed

expectations*.
	Teachers have

the highest

expectations of

achievement for

all learners;

90% of

learners achieve

in line with

agreed

expectations.
	Teachers have

the highest

expectations of

achievement for

all learners;

90%

learners achieve

in line with

agreed

expectations,

some exceed

them.
	Teachers have

the highest

expectations of

achievement for

all learners;

90%

learners achieve

in line with

agreed

expectations,

some exceed

them.
	Teachers have

the highest

expectations of

achievement for

all learners;

90%

learners achieve

in line with

agreed

expectations,

many exceed

them.


	Professional Relationships
	1.1 (1) establish a safe and stimulating environment for pupils, rooted in mutual respect

1.1 (3) demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils.
1.7 (4) maintain good relationships with pupils, exercise appropriate authority, and act decisively when necessary.
1.8 (1) make a positive contribution to the wider life and ethos of the school 

1.8 (2) develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist support 

1.8 (3) deploy support staff effectively 

2.1 Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school, by: 

· treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries appropriate to a teacher’s professional position 

· having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions o showing tolerance of and respect for the rights of others 

· not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, and tolerance of those with different faiths and beliefs 

· ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law
Preamble
	Positive and

supportive

relationships

exist with

learners,

colleagues and

parents/carers;

engages with the

community and

multi-agencies.
	Relationships are

focused on

improving

provision for all

learners;

engages with the

community and

multi-agencies.
	Relationships

with learners,

colleagues,

parents/carers,

the community

and multi-agencies

lead to

excellent

provision which

is beginning to

have a wider

impact.
	Plays a proactive

role in building

teams to

improve

provision and

outcomes.
	Plays a proactive

role in building

school wide

teams

to improve

provision and

outcomes.

	Professional Development
	1.2 (4) demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching 
1.3 (2) demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship

1.3 (3) demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the correct use of standard English, whatever the teacher’s specialist subject 

1.3 (4) if teaching early reading, demonstrate a clear understanding of systematic synthetic phonics

1.3 (5) if teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies 
1.4 (5) contribute to the design and provision of an engaging curriculum within the relevant subject area(s).
1.8 (4) take responsibility for improving teaching through appropriate professional development, responding to advice and feedback from colleagues 

	Proactively

identifies key

professional

development

needs and acts

on advice and

feedback.
	Proactively

accesses relevant

support and

professional

development

from colleagues

which impacts

on practice.
	Keeps up to date

with changes

and adapts

practice

accordingly also

influencing that

of others.
	Plays an

inspirational role

in leading the

professional

development of

colleagues which

has a significant

impact.
	Plays an

inspirational and

pivotal role in

leading the

professional

development of

colleagues across

the school

which has a

striking impact.

	Professional Conduct
	1.8 (5) communicate effectively with parents with regard to pupils’ achievements and well-being.

2.2 Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach, and maintain high standards in their own attendance and punctuality.

Teachers must have an understanding of, and always act within, the statutory frameworks which set out their professional duties and responsibilities.
.
	Meets all

standards.
	Meets all

standards.
	Meets all

standards.
	Meets all

standards.
	Meets all

standards.
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