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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (for the 2025 to 2026 academic 
year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name John Wheeldon Primary 

Number of pupils in school  534 

Proportion (%) of pupil premium eligible pupils 28%  

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2025 /2026  

Date this statement was published December 2025 

Date on which it will be reviewed March 2026 

Statement authorised by C Clarke  

Pupil premium lead J Cunningham 

Governor / Trustee lead K Gibson 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £268,176 

Recovery premium funding allocation this academic year  

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£268,176 
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Part A: Pupil premium strategy plan 

Statement of intent 

At John Wheeldon Primary Academy we have very clear aims that all our pupils have the 

opportunity to engage in an ambitious curriculum which responds to our modern, fast 

changing world, and place high importance on values for life such as respect and            

responsibility for ourselves and for others. Our curriculum design is one that is unique to 

us, and has been designed to give all pupils, disadvantaged and SEND in particular, the 

knowledge and cultural capital to succeed in life.  

We focus on the needs of the children to ensure that they are not disadvantaged when 

accessing their education. we strive to provide enrichment opportunities and experiences 

that will impact children’s lifelong learning. We provide opportunities for all children to 

develop as independent, confident, successful learners with high aspirations who know how 

to make a positive contribution to their community and the wider society. We are focused 

on encouraging all children to embrace our academy vision of being PROUD of all we do. 

This encompasses the values of perseverance, respect, outstanding, unique and dynamic.  

 

Principles 

It is the intention of the school to: 

• Ensure all teaching and learning opportunities meet the needs of all pupils 

• Put provision in place that meets the needs of pupils who belong to vulnerable 

groups, eg SEN, ensuring that the needs of PP pupils are adequately assessed and 

addressed including progress for those who are already high attainers. 

• Recognise that not all pupils in need are recognised as being receipt of free school 

meals 

• Put support in place for pupils or groups of pupils the school has identified as being 

PP.  

• Allocate funding based on the needs of the individual. This may mean that some 

children are not always in receipt of all the strategies that are put in place all of 

the time 

• Ensure that all children have the opportunity to reach their full potential and not 

disadvantaged by barriers in place due to being PP. 
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Demographics and School Context 

John Wheeldon Primary Academy is part of the Staffordshire University 

Academies Trust (SUAT).  

The past three years has seen the percentage of PP pupils within the school nearly 

double; a number of families, who are not entitled to additional funding, have also 

required the same level of support. Support has not been limited to the classroom 

during this time. Working with local charities and outside agencies, we have 

worked hard to ensure that families have the support they need.  

Long Term Objectives 

• To raise the achievement of PP children 

• For all PP pupils in school to exceed nationally expected progress rates in 

order to reach Age Related Expectations or above at the end of Year 6. 

Strategies 

 

Over the next 3 years we will continue to direct our actions guided by the three 

principles pf the Raising Achievement of Disadvantaged Youngsters [RADY] approach: 

1. Raising awareness of the pupils and barriers for learning in all subjects 

2. Raising expectations of pupil attainment and setting accelerated targets for pupils 

in order to diminish differences in attainment 

3. Raising aspirations of pupils through building cultural capital and a community that 

advocates for our learners  

The intended provision for PP pupils is to include, but is not limited to: 

• Reduced costs for building cultural capital e.g. music tuition, activities, school trips 

and residential visits 

• Support for families 

• Additional learning support 

• Access to breakfast club and nurture support 

• Access to Emotional well-being support for individuals and if appropriate their 

immediate family 
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• Work towards accelerating progress, moving children to at least Age Related 

Expectations ADP Priorities  1,3, 4 

• Encouraging participation in extra curriculum activities and enrichment events 

• Support  with speech and language development  

• Addressing and supporting attendance and lateness 

• Support training for leaders to build an immersive and relevant curriculum in all 

subjects ADP Priorities 1, 3 and 4  

• Supporting resourcing subjects well in order to deliver the curriculum effectively 

 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 

ADP 

priority 1, 

3 and 4  

Oracy and limitations in vocabulary 

On entry to school there is a low level of oracy and vocabulary which is 

impacting as the children continue through school. On entry, writing 

continues to have a low percentage of children not on track, following the 

trend of the previous three years.  

Writing remains below expected throughout school for all children but 

particularly PP children where a historic gap continues. 

2 

ADP 

priority 1, 

3 and 4 

Low Attainment trend in Core subjects 

Observations, pupil discussions and data indicate that the attainment and 

progress in Reading, Writing and Maths remains lower than expected in 

school, for PP children. The gap between PP and Non-PP is of high concern.  

 

Observations, pupil discussions and data indicate that the attainment and 

progress in Reading, Writing and Maths is lower than expected in school, 

with PP children having lower attainment than Whole School, although the 

gap in some years is closing. Summer 2025: Reading 71% (PP 62%), Writing 

60% (PP 54%), Maths 74% (PP 61%) 

 

The gap in attainment in reading, writing and maths between PP  and non PP  

at the end of KS2 is closed 

Summer 2025 

Maths – 79% non PP      69% PP          

Reading –79% non PP   77% PP    

Writing – 81% non PP    69% PP 
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ADP 

Priority 1,3 

and 4 

Gap in attainment and progress for PP and PP with SEN.  

Children who are in both groups perform less well.  

Summer 2025 on track:  

Reading 26% SEN and PP (36% SEN no PP),  

Writing 11% SEN and PP (16% SEN no PP),  

Maths 25% SEN and PP (37 % SEN no PP). 

4 Wellbeing  

Wellbeing of children, continues to be a focus in school. Tracking of 

concerns raised by staff has shown an increase in welfare concerns. 

Contact and discussions with parents have supported these findings with 

more children requiring specific one to one support. 

5 Cultural Capital 

The opportunity to build cultural capital [enrichment activities] is still a 

priority for a number of pupils, particularly as families are struggling to 

feed their families. Discussions with children and observations in school 

have identified the lack of educational and ‘life’ experience that has taken 

place. The risk is this will continue to be detrimental to attainment in the 

school, widening the gap further. 

6 Attendance/ punctuality 

This remains as a bigger issue for PP children. PP 93.2%, Non-PP 95.4% 

PP is lower than local authority and National.  Non –PP is above National  

and Local Authority 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

1. Improved 

communication skills 

orally and in writing 

ADP Priorities 1, 3 and 4  

Phonic results at the end of year 1 to increase for PP pupils 

with fewer children having to retest in year 2. 

Improved language and communication skills for children by 

the end of early years. Particularly those coming from a PP 

background. 

Measure – attainment data, progress data, book scrutiny, -  

link to ADP  

2. Raising achievement 

of disadvantaged 

pupils in Core 

subjects 

ADP Priorities  1, 3 and 4 

Raising achievement of PP in each Year groups 1 -5 for: 

Reading 

Writing  

Maths 
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Including – those PP working at ARE achieving ARE+  

Measure – attainment data, progress data, book scrutiny, 

pupil voice, staff survey, monitoring evidence, CPD 

programme and impact, ADPRs - link to ADP 

3. Raising achievement 

of disadvantaged 

pupils in Core 

subjects at end of 

KS2  

 

ADP Priority 1, 3 and 4 

Raising achievement of PP pupils at the end of KS2 for  

reading,  

writing  

maths 

 

Including – those PP working at ARE achieving ARE+  

Measure – attainment data, progress data, book scrutiny, 

pupil voice, staff survey, monitoring evidence, CPD 

programme and impact,  ADPRs - link to ADP  

4. Improved 

attainment and 

progress in Reading, 

Writing and Maths 

for PP/SEN 

children 

 

ADP Priority 1, 3 and 4 

Raising achievement of  PP with SEN in each Year group 

for: 

Reading 

Writing  

Maths 

Including – those PP with SEN working at ARE achieving 

ARE+  

Measure – attainment data, progress data, book scrutiny, 

pupil voice, staff survey, monitoring evidence, interventions 

CPD programme and impact, ADPRs - link to ADP 

5. Improved and 

sustained wellbeing 

and mental health 

of children, 

particularly PP 

pupils, to ensure 

they are ready to 

learn. 

 

Sustain high levels of wellbeing and mental health 

evidenced through: 

• A reduction in the number of concerns being logged 

related to emotional needs. 

• Observation and pupil voice demonstrates children 

being ready to learn. 

A reduction in the number of behavioural incidences 

requiring SLT interventions.  

 

Measure – My Concerns logged / Pupil Voice / behaviour 

records  

6. Increased number 

of children 

accessing the 

enrichment 

experiences 

provided by the 

school 

 

Increase in the participation of pupils, particularly PP 

pupils in enrichment activities – clubs / visits/ music tuition 

/residential visits / visitors/ experiences / wider 

curriculum  

Children gain the experiences and knowledge applied to 

their learning – narrative immersion / forest school / 

Community links / visitors   
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Measure - Pupil voice /  observation / evidence /pupil 

engagement in learning / book looks/ Foundation Subject 

assessments / Personal Development Folders  

7. Improved 

attendance / 

persistent 

attendance  for PP 

pupils   

Increase in PP attendance closed and at least in line with 

National Average. 

The percentage of all pupils, particularly PP, who are 

persistently absent to be in line with National Average. 

 

Measure- attendance data / EWO meeting information  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £36,583 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

To secure quality first teaching for 

disadvantaged vulnerable groups 

 

Identify PP pupils in each year group and 

identify specific needs.   

 

Monitoring of the new systems in place 

across the school to embed the key 

concepts and share best practice. 

. 

Staff training to secure quality first 

teaching for vulnerable groups. 

https://www.suttontrust.com/wp-

content/uploads/2019/12/What-makes-

great-teaching-FINAL-4.11.14-1.pdf  

Findings –  

• Prioritise evidence-based instruction 

(Rosenshine, cognitive psychology). 

• Maintain high expectations and 

effort-focused feedback. 

• Use structured routines and 

scaffolding to support disadvantaged 

learners. 

• Invest in teacher professional 

development with feedback loops 

tied to pupil progress. 

1, 2, 3 

Children with SEN receive specific 

intervention to target needs 

 

Children being taught in smaller groups 

with highly skilled staff 

 

 send-quality-first-teaching-toolkit.pdf) 

 

Strategies designed to make teaching 

more inclusive and responsive to pupils 

with Special Educational Needs (SEN). 

1, 2, 3 

Children to engage in Writing  scheme 

 

Children to engage in new Narrative 

Immersion for writing  

 

Oral language interventions are based on the 

idea that comprehension and reading skills 

benefit from explicit discussion of either 

content or processes of learning, or both, 

oral language interventions aim to support 

learners’ use of vocabulary, articulation of 

ideas and spoken expression. Uses self-

motivation and metacognitive strategies, 

including scaffolding for  

https://literacytrust.org.uk/programme

s/interventions/  

Oral language interventions | Toolkit Strand 

| Education Endowment Foundation | EEF 

1, 2, 3 

Interventions led to support Maths learners 

across the school  

https://educationendowmentfoundation.org.uk

/early-years/evidence-store/early-

mathematics  

2, 3 

https://www.suttontrust.com/wp-content/uploads/2019/12/What-makes-great-teaching-FINAL-4.11.14-1.pdf
https://www.suttontrust.com/wp-content/uploads/2019/12/What-makes-great-teaching-FINAL-4.11.14-1.pdf
https://www.suttontrust.com/wp-content/uploads/2019/12/What-makes-great-teaching-FINAL-4.11.14-1.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://literacytrust.org.uk/programmes/interventions/
https://literacytrust.org.uk/programmes/interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/early-years/evidence-store/early-mathematics
https://educationendowmentfoundation.org.uk/early-years/evidence-store/early-mathematics
https://educationendowmentfoundation.org.uk/early-years/evidence-store/early-mathematics


9 

The EEF’s Early Mathematics Evidence Store 

shows that effective early numeracy 

approaches can significantly benefit 

disadvantaged pupils, including those eligible 

for Pupil Premium (PP), by accelerating 

progress and closing attainment gaps. Key 

strategies include embedding mathematical 

language, combining play with explicit 

teaching, and prioritising targeted support 

for children at risk of falling behind. 

https://www.nuffieldfoundation.org/wp-

content/uploads/2019/11/web-00553-

05_UU_A4_Report_v7.pdf  

For PP pupils, the strongest evidence supports 

conceptual teaching, number sense training, 

manipulatives, and structured feedback, 

alongside investment in teacher training. 

These approaches are cost-effective, 

scalable, and directly address barriers faced 

by disadvantaged learners. 

 

 

  

https://www.nuffieldfoundation.org/wp-content/uploads/2019/11/web-00553-05_UU_A4_Report_v7.pdf
https://www.nuffieldfoundation.org/wp-content/uploads/2019/11/web-00553-05_UU_A4_Report_v7.pdf
https://www.nuffieldfoundation.org/wp-content/uploads/2019/11/web-00553-05_UU_A4_Report_v7.pdf
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £178,940 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Enhancement of our 

reading, writing and 

maths teaching and 

curriculum in line with 

DfE and EEF guidance 

Additional support in 

Core subjects to PP 

children within the 

lessons. 

Quality first teaching. CPD and monitoring to support this. 

 

https://educationendowmentfoundation.org.uk/support-for-

schools/school-planning-support/1-high-quality-teaching  

 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit  

1,2, 3 

Teaching Assistants to 

carry out structured 

inventions to address 

specific gaps in 

knowledge and 

understanding and to 

support pupils  

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/teaching-assistants  

Effective TA deployment can be a powerful use of Pupil Premium 

funding, but only when TAs are trained, strategically deployed, and 

focused on scaffolding, structured interventions, and enabling teacher 

contact.  

1,2, 3 

Additional phonics 

sessions targeted at PP 

pupils who require 

further phonics 

support. This will be 

delivered in 

collaboration with 

phonics assessment lead 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/phonics  

England’s phonics reforms show that systematic synthetic phonics, 

combined with early assessment (PSC) and teacher training, can 

significantly reduce the literacy gap for disadvantaged pupils. For PP 

children, the evidence highlights the importance of early, structured 

intervention and consistent teacher expertise to secure word reading 

skills and enable progression to comprehension. 

1, 2, 3 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £52,653 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Learning is related to what the 

children will have an understanding of.  

Children are provided with life 

experiences, residential, school visits,  

Classroom environment engages 

children in the learning 

https://socialmobility.independent-

commission.uk/research-stats/an-unequal-playing-field-

extra-curricular-activities-soft-skills-and-social-

mobility/  

 

extra curricular activities are important predictors for 

participation in beyond compulsory education, help to 

4, 5 

https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://socialmobility.independent-commission.uk/research-stats/an-unequal-playing-field-extra-curricular-activities-soft-skills-and-social-mobility/
https://socialmobility.independent-commission.uk/research-stats/an-unequal-playing-field-extra-curricular-activities-soft-skills-and-social-mobility/
https://socialmobility.independent-commission.uk/research-stats/an-unequal-playing-field-extra-curricular-activities-soft-skills-and-social-mobility/
https://socialmobility.independent-commission.uk/research-stats/an-unequal-playing-field-extra-curricular-activities-soft-skills-and-social-mobility/
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boost confidence in social situations and help develop 

social networks. 

 

Use of mentoring to improve the 

quality of social and emotional 

learning for children 

Small group mentor workshops with 

trained staff to meet specific needs 

of the children. 

Wellbeing councillor available to meet 

specific individual needs 

For PP children, SEMH strategies must focus on 

connection before correction, predictable environments, 

emotional literacy, and strength-based support. When 

schools invest PP funding in staff training and structured 

SEMH provision, disadvantaged pupils gain resilience, 

confidence, and improved readiness to learn.  

https://www.boxallprofile.org/semh-resource/    

4 

Embedding principles of good practice 

set out in the DfE’s Improving School 

Attendance advice. 

This will involve training and release 

time for staff to develop and 

implement new procedures and 

appointing attendance/support 

officers to improve attendance. 

For PP children, improving attendance requires early 

identification, parental engagement, and holistic, tailored 

interventions.  

https://educationendowmentfoundation.org.uk/education-

evidence/evidence-reviews/attendance-interventions-

rapid-evidence-assessment  

 

 

6 

 

Total budgeted cost: £268,176 

 

https://www.boxallprofile.org/semh-resource/
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 

academic year. 

 

Annual Review December 2025 

Intended outcome Outcome 

1. Improved  

communication skills 

orally and in writing 

Year 2 retest: 

23/24 – 13 pupils having to retest in Year 2 

24/25 – 8 pupils having to retest in Year 2 

 

EYFSP 2023/24 2024/25 

Writing 55% 82% 

Speaking 75% 86% 
 

2. Narrow attainment 

gap between 

disadvantaged and non-

disadvantaged pupils in 

Core subjects in Years 1 

– 5.  

 

PP Y1- Y5  
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3. Narrow attainment 

gap between 

disadvantaged and 

non-disadvantaged 

pupils in Core 

subjects at end of 

KS2. 

 

 

 

 

 

 

 

 

 

Reading  gap increased by 2%  

Writing – gap closed by 3% 

Maths – gap closed by 10% 

There has been an increase in all subjects of PP children achieving Greater Depth 
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4. Improved 

attainment and 

progress in 

Reading, Writing 

and Maths for 

PP/SEN children 

 

 

 

 

 

 

 

5. Improved and 

sustained 

wellbeing and 

mental health of 

children 

particularly PP 

pupils to ensure 

they are ready to 

learn.  

ELSA takes place on 2 afternoons a week with our 2 LSA trained 

staff.  

 

The flexibility of the in-school counsellor means that although 

there is a waiting list if there are children who need an urgent 

appointment they can be prioritised. 

 

6. Increased number 

of children 

accessing the 

enrichment 

experiences 

provided by the 

school.  

During the academic year, no child has had to miss an enrichment 

visit outside of school. 

The Extracurricular club co-ordinator continues to track 

attendance of clubs for PP children. Whilst there are some 

differences this is not consistent across the whole school. 
 

 

 

 

7. Improved attendance 

/ lower persistent 

attendance for PP pupils  

Work alongside the EWO continues to improve the attendance of PP 

children. Children who are persistently late have been encouraged to 
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join a before school breakfast club to ensure that they are in school 

and ready to learn at the start of the school day.  

 
 

 2023/24 2024/25 

PP 93.1%, 93% 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

  

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  Next year 

How did you 
spend your 
service pupil 
premium 
allocation last 
academic year? 

 . 

What was the 
impact of that 
spending on 
service pupil 
premium eligible 
pupils? 

 

 

 

 

 


